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Abstract 
The use of AI as a writing assistant among doctoral students is an emerging practice. There has not been much 
research exploring this topic. Previous studies on the use of AI for final projects have primarily focused on 
language learning, despite this genre having unique academic requirements, such as academic identity, scientific 
integrity, and agency. This study examined the diverse approaches doctoral students take to developing an 
academic voice when utilizing AI. It examines the manifestation of academic integrity and agency, as well as 
the interplay among these constructs, through a case study. Thematic analysis, as a data analysis tool, from the 
responses of six doctoral students enrolled in the Proposal Dissertation Course, sheds light on the critical 
acceptance of AI. The results of the focus-group discussion and students’ reflective journals reveal that AI is 
recognized as applicable but does not replace human critical thinking in the manual investigation process. 
Research shows that students build academic identity through strategies such as making AI a discussion partner 
to maintain the author’s voice. They also maintain academic integrity by verifying AI sources, avoiding unreal 
citations, and manually paraphrasing the text. Students leverage AI for technical tasks and time management 
yet remain non-reliant and edit AI output to ensure it remains original work. 
 
Abstrak 
Penggunaan kecerdasan buatan (AI) sebagai asisten penulisan di kalangan mahasiswa program doktoral 
merupakan praktik yang sedang berkembang luas di seluruh dunia. Namun, belum banyak penelitian yang 
mengeksplorasi fenomena ini. Penelitian ini mengeksplorasi pendekatan mahasiswa program doktoral dalam 
membangun suara akademik saat menggunakan AI dalam menulis tugas akhir. Penelitian ini menganalisis 
manifestasi integritas, identitas, dan otonomi akademik, serta interaksi di antara ketiga konstruk tersebut dalam 
proses penulisan proposal disertasi mahasiswa Pendidikan Bahasa Inggris. Dengan melibatkan enam 
mahasiswa doktoral yang mengikuti Mata Kuliah Proposal Disertasi, penelitian ini menyoroti penerimaan kritis 
terhadap AI. Penelitian ini menggunakan desain studi kasus. Data yang terkumpul lewat wawancara dianalisis 
dengan analisis tema. Hasil diskusi kelompok terfokus dan jurnal reflektif mahasiswa menunjukkan bahwa 
kecerdasan buatan (AI) diakui sebagai alat yang berguna, namun tidak menggantikan pemikiran kritis manusia 
melalui proses penyelidikan manual. Penelitian menunjukkan bahwa mahasiswa membangun identitas 
akademik melalui strategi seperti menjadikan AI sebagai mitra diskusi untuk mempertahankan suara penulis. 
Mereka juga menjaga integritas akademik dengan memverifikasi sumber AI, menghindari kutipan yang tidak 
valid, dan mengutip teks secara manual. Siswa memanfaatkan AI untuk tugas teknis dan manajemen waktu, 
namun tetap tidak bergantung padanya dan mengedit jawaban AI untuk memastikan keaslian karya mereka. 
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A. Introduction 
 
 Over the last decade, artificial intelligence (AI, hereafter) has revolutionized numerous aspects 
of human life, including how people think and work in academic fields. Platforms like ChatGPT, 
Grammarly, and Claude are now utilized in brainstorming, drafting, and final editing. These 
platforms have been reported to shift the traditional role of writing as a critical thinking process to 
a machine-facilitated technical activity (Gabriel, 2024; Song, 2024). Several studies have shown 
that technology has created new efficiencies in academic text production, but it simultaneously 
raises concerns about the loss of authenticity and reflection in writing (Werdiningsih et al., 2024; 
Wiredu et al., 2024). When students can produce scientific text in a much shorter time, old values 
such as depth of analysis and epistemic understanding begin to be marginalized. This condition 
creates new pressure for educational institutions to redefine the goals of academic literacy in the 
era of advanced technology. Several universities have even developed official policies to guide 
students in AI’s ethical and reflective use (Marcel & Kang, 2024). 
 Furthermore, the use of AI in academic writing has disrupted the traditional thinking process 
and writing structure. Generative AI is capable of constructing logical arguments, summarizing 
literature, and even paraphrasing in an academic style, so that students do not need to undergo the 
deep thinking process that usually accompanies writing a dissertation proposal (Taiye et al., 2024). 
Cognitive processes previously inherent in writing activities are now replaced by automated 
capabilities of large language models (LLMs), which indirectly reduce students’ mental 
engagement with the content they write (Jelson et al., 2025; Jungherr, 2023). Study shows that 
many students prefer to use AI to avoid confusion when starting to write, but this reduces their 
potential to learn from the process of making mistakes and revising (Wang et al., 2024). 
Additionally, AI tends to produce uniform text structures that lack personal logical development, 
thereby reducing stylistic and structural differentiation among students. In this context, disruption 
is not merely about speed but touches on the fundamental aspects of academic epistemology. 
 More concerning, the existence of AI also challenges the traditional values that have long been 
the foundation of academic or scientific writing. Once defined as the result of individual 
contemplation and exploration, originality is now reduced to the ability to direct the right prompt 
(Adauto Medina et al., 2024; Gonsalves, 2024). Similarly, critical reflection, which previously 
marked academic maturity, can be substituted by textual output that appears logical but lacks depth 
of interpretation (Timmis et al., 2016). Furthermore, mastery of academic discourse, which is the 
result of prolonged interaction between writers and specific intellectual traditions, is also threatened 
by the ease of technology (Sarkar, 2023). In this situation, the question arises: Are students still 
forming their academic voices, or are they merely becoming technology users who produce content 
with little understanding of its content and context? Therefore, educational institutions need to 
introduce technology and instill critical and ethical principles in its use (Bozkurt, 2024). The 
following sections delve into students’ academic identity, integrity, and agency during AI use for 
academic purposes. 
 Students’ academic identity is a social and cognitive construct formed through the 
interactional process, reflection, and self-representation in the academic community. This identity 
is not a fixed trait, but rather one that is formed through discourse and academic norms developed 
over time within an institutional environment (Lea & Street, 1998). Students construct this identity 
through the mastery of academic genres, use of scientific language, and affiliation with specific 
scientific values, which indicate their position in the epistemic community (Brown, 2006). In this 
context, writing activities, especially dissertation proposals, become crucial opportunities to show 
how students position themselves as researchers and contributors in their respective fields. This 
process demands technical competence in writing, self-reflection, argumentation formation, and 
understanding of the academic audience (Grigorenko, 2021). This academic identity develops 
through the active involvement of students in selecting literature, formulating research questions, 
and developing theoretical frameworks rooted in their understanding of their discipline (Butarbutar 
& González Vallejo, 2025). The presence of AI has altered the dynamics of this academic identity, 
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as some cognitive processes have been mediated or even replaced by algorithms. Students who use 
AI intensively may lose the opportunity to experience the crucial stages of deep learning that shape 
their academic skills (Parker et al., 2024). Dependence on AI will also decrease students’ 
intellectual independence in sorting literature, arranging arguments, and addressing the complexity 
of research methodology (Luo et al., 2024). As a result, students’ academic voices have become 
weak because most emerging narratives result from algorithmic calculations rather than original 
personal reflections (Pasenta & Chakim, 2024).  
 Next, academic integrity serves as the primary foundation for addressing the ethical challenges 
of AI in dissertation proposal writing. Integrity is reflected in students’ efforts to understand, 
process, and convey ideas in depicting cognitive work and ethics. When AI is involved in writing, 
the border between technical assistance and intellectual abdication becomes blurred. Without this 
strong ethical understanding, students risk violating the principle of originality by adopting AI 
outputs raw, without undergoing a critical evaluation process (Carobene et al., 2024).  
 The temptation of efficiency offered by AI often encourages students to skip substantial 
analysis stages that should strengthen their scientific capacity. Some students use AI to compile 
literature reviews, formulate conceptual frameworks, and even synthesize findings automatically. 
Therefore, many institutions have begun to formulate policies that emphasize the importance of 
disclosing AI use, limitations on its intervention, and early training in AI ethics literacy for students 
(Wiredu et al., 2024). Integrating AI principles into academic writing curricula is expected to strike 
a balance between the use of technology and strengthen students’ independent scientific capabilities 
(Lund et al., 2024).  
 Lastly, student agency is crucial in AI-assisted writing. Student agency is characterized as the 
ability of students to actively shape their learning experiences, make informed decisions, and 
manage their own learning. The concept of agency correlates with behavioral and motivational 
aspects, emphasizing students’ ability to govern their actions, make informed decisions, and 
navigate complex social environments (Adie et al., 2018; Darvishi et.al Students play a crucial role 
in utilizing AI wisely and effectively. As we know, AI has a wide range of applications, including 
in the teaching and learning process. Students are responsible for the writing process, assisted by 
AI. They not only accept all the content from AI but also criticize it. Thus, agency refers to students’ 
capacity to make reflective decisions and assume responsibility. Agency connects identity and 
integrity: a stronger agency correlates with a more authentic academic identity and enhanced 
integrity. The student’s agency emphasized the responsibility of the educational role. Here are some 
experts who integrate students’ agency into AI. Black and Tomlinson (2025) explain that AI is vital 
for improving their work in writing, but many students expressed skepticism about AI-generated 
content. They also distinguished between AI-assisted editing and their original thinking. The 
students realized that AI is beneficial, but they do not fully believe in all its content. So, they 
criticise and rethink the ideas that AI provides. This statement shows students’ responsibility for 
using AI. Another study shows that while AI tools make things faster and more accurate, overusing 
them may make it harder to learn to think critically, be creative, and write independently. Besides, 
excessive use decreased cognitive effort and creativity, made personal writing styles less critical, 
and reduced confidence and skill retention (Budiyono et.al, 2025).  
 Previous studies have often discussed academic integrity (e.g., plagiarism and AI detection) or 
separately explored student agency and academic identity. Almost none have combined these three 
dimensions to examine how they interact with each other when students use AI. The experiences 
of students in this study are influenced by different academic settings, rules, and cultures, such as 
norms regarding the use of AI, relationships with lecturers, and perceptions of originality, which 
reinforces the uniqueness of this study. This provides important contextual data that may not have 
been widely reported. In addition, previous studies have not focused on the dissertation proposal, 
where students develop their research framework and vision, so this study provides insights into 
this important early stage of academia. AI creates a new thing: students must determine the extent 
to which they represent their identities, maintain the authenticity of their ideas, and manage 
intelligent tools ethically and strategically. This research aims to explain how agencies assess the 
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quality and authenticity of students’ academic contributions in the era of AI. As a result, the 
research questions of the study are: (1) how do students demonstrate diverse approaches to 
constructing an academic voice when using artificial intelligence? (2) what are the manifestations 
of academic integrity in students’ use of artificial intelligence? (3) what role does student agency 
play in the use of artificial intelligence for academic purposes? (4) how do identity, integrity, and 
agency dynamically interact in students’ engagement with artificial intelligence? 
 
 
B. Method 
 
 This study uses a case study approach. A case study is appropriate for this study because it 
examines a specific context: ELT students writing dissertation proposals with the help of AI. 
Findings related to students’ personal experiences, perceptions, and strategies cannot be separated 
from their educational setting. The data used in this study were reflective journals and interviews. 
Reflective journals were collected via Google Forms, while interviews were conducted through 
focus group discussions via Zoom. The interview lasted 1 hour and 50 minutes. Participants’ 
original quotes (coded Respondent 1-6) were the primary evidence supporting the interpretation. 
We maintained the authentic voice of the students without fabricating data. 
 This study included six respondents in their second semester at one of Indonesia’s public 
universities. They were enrolled in the Dissertation Proposal Writing Course. The six respondents 
had varying degrees of teaching experience and AI use. Some had been teaching for between 5 and 
16 years, with AI usage ranging from 1 to 2 years. The AI tools used included ChatGPT, 
Grammarly, Quillbot, Paperpal, Jenni, and Gemini, while one respondent had never used AI. 
Before the study, the students were given a letter of consent to become research respondents. The 
faculty has approved this letter as it is part of the university’s research program. The letter also 
explained that their data would be kept confidential and used only for research purposes. The study 
also used codes Respondent 1-Respondent 6 to maintain anonymity.  
 The data analysis in this study uses thematic analysis. The research results are presented in a 
table containing the themes and subthemes of the research findings. The thematic analysis in this 
study includes data familiarization, code generation, theme construction, theme definition, and the 
final report (Braun & Clark, 2024). We ensure the validity of research data by utilizing various data 
sources, including interviews and students’ reflective journals. This helps ensure that the results are 
not biased toward one type of data. We also conduct peer debriefings to ensure that the analysis 
results are not solely based on a single interpretation. We conducted an iterative analysis by 
comparing new codes and themes with existing ones to identify any new codes or patterns that 
emerged. We considered data saturation when additional data no longer produced new codes or 
themes. 
 In qualitative analysis, particularly thematic analysis, presenting results in the form of a table 
of themes and subthemes is used to summarize findings in a structured and easily readable manner. 
Tables enable researchers to display hierarchical relationships between main themes and 
subthemes, while also presenting examples of raw data, such as respondent quotes, thereby making 
the analysis process transparent and traceable. We present the original interview quotes within the 
body to provide richer context and a more flowing narrative. 
 
 
C. Findings and Discussion 
 
1. Academic Identity in the Age of AI 
 
 This present study shows that students demonstrate various ways in shaping academic voice 
when they utilize AI technology in writing dissertation proposals. Some students use AI wisely as 
a discussion partner to help them formulate initial ideas, while still maintaining their own 
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argumentative structure and writing style. They demonstrate an awareness not to surrender 
complete control of writing to technology, but to make AI a collaborative partner.  
 

“ChatGPT is quite helpful for discussing strange academic things. Google is sometimes less talkative, less 
humanized.” (Respondent 4, 51:10–53:32) 
 
“When GPT provides answers, I didn’t use it entirely… I considered which ones to use, matching them 
with what I want.” (Respondent 5, 48:07–48:33) 

 
 
Table 1. The Way Students Construct Academic Identity Through the Use of AI during 
Dissertation Proposal Writing 

Theme Sub-theme 
Strategies in Constructing Academic Voice as Identity with 
Artificial Intelligence (AI) 

AI as a Human-Like Discussion Partner. 
Balancing AI Output with Researcher Intentions. 
Author’s Voice as the Core of Originality. 

 
 
 Students build their academic identity using AI in writing dissertation proposals. Students 
reveal that AI functions as a discussion partner with whom they can engage in dialogue. They feel 
that AI helps them clarify their ideas and arguments. Students in this study balance the output of 
AI with their own intentions so that the results are not merely technical or generic. They maintain 
the ‘author’s voice’ to preserve originality. In this study, students continue to make decisions, 
choose language styles, and construct arguments according to their personal identities. This ensures 
that their writing continues to reflect their voice and identity. 
 This approach shows their effort in balancing their AI outputs. It depicts active negotiation 
between the efficiency of technology and the authentic expression of academic identity. These 
findings are consistent with Grigorenko (2021) and Butarbutar and González Vallejo (2025), who 
state that academic identity is formed through active engagement in the process of thinking and 
writing. Conversely, students who rely too much on AI tend to miss out on the opportunity to 
experience the deep cognitive processes that are essential for building their academic character 
(Luo et al., 2024; Parker et al., 2024). Thus, academic identity becomes an arena of negotiation 
between self-authenticity as an academic and the efficiency offered by generative technology (Taiye 
et al., 2024).  
  
2. Manifestation of Academic Integrity in Using AI for Dissertation Proposal Writing 
 
 Academic integrity in the context of AI is understood as a construct that depends on students’ 
understanding, values, and experiences. Students with high ethical awareness tend to openly 
declare their use of AI in their writings and critically review the generative results before using them 
as a final draft. This practice embodies a form of intellectual responsibility and commitment to 
originality, a key principle in academia (Haber et al., 2025). Therefore, academic integrity is not 
merely compliance with institutional regulations, but a personal commitment to scientific honesty 
and reflective thinking processes. 
 When academic integrity is tested by AI efficiency, students’ decisions to use or edit AI results 
become a key indicator of their ethical stance. Students with clear values are less likely to succumb 
to the temptation of shortcuts but instead use AI to strengthen arguments they have designed 
themselves. They engage deeply, thoughtfully, critically, and independently with complex texts 
(Pujiastuti et al., 2025). The ability to select information to be included in a written narrative 
demonstrates students’ cognitive abilities (Andriani et al., 2023). The ability to construct arguments 
critically is a 21st-century skill that students need (Boeriswati et al., 2024). Students in this study 
were aware that some references in AI might be nonexistent. They also checked their writing using 
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Turnitin to detect the AI percentage and performed manual paraphrasing to reduce it. Here are 
some passages from students’ interviews: 
 

“Manual paraphrasing… I read it again, retyped it, and revised it so it wouldn’t be detected as AI-
generated… I was worried it might even increase if I used AI for paraphrasing.” (Respondent 6, 54:55–
55:48) 
 
“I didn’t sleep for two days trying to lower the AI percentage… I used a thesaurus to find synonyms and 
rewrote it again.” (Respondent 2, 56:35–58:21) 

 
 
Table 2. Students’ Academic Integrity during Dissertation Proposal Writing 

Theme Sub-theme 
Academic Integrity in the Use of Artificial Intelligence 
(AI) 
 

Cross-check and validate AI-generated sources 
Avoid citing non-existent sources and ensure that all references are drawn 
from verifiable, published works 
Intensive Effort to Lower AI Percentage; Manual Paraphrasing to 
Reduce AI Detection 

 
 
 Students maintain academic integrity in writing their dissertation proposals by cross-checking 
and validating sources generated by AI. They ensure that the sources provided by AI exist and 
download them. They also ensure that the percentage of AI usage is reduced through manual 
paraphrasing, making their writing more original. 
 The findings align with Lund et al. (2024), which highlight the importance of integrating AI 
ethical principles into academic writing curricula to ensure students are not only technically skilled 
but also morally resilient. Academic integrity extends beyond just an administrative assessment; it 
is a manifestation of students’ critical awareness in interacting with technology in an ethically 
responsible manner. These findings reinforce the views of Bozkurt (2024) and Gabriel (2024) that 
higher education should prioritize deep technological ethics, not just superficial regulations. 
 
3. The Role of Student Agency in AI Use 
 
 Based on the findings, students’ role as a student agency is crucial in using AI, especially in 
writing. Agency is a key determinant of how students use AI reflectively or passively. Students in 
this study demonstrated their agency by planning their use of AI before writing. They utilize AI for 
technical tasks such as formatting (adhering to the correct style guide), data presentation (creating 
and labeling tables, figures, and charts), consistency checks (ensuring consistent terminology, units, 
and abbreviations), structural organization (arranging content logically), and technical 
proofreading (checking grammar and punctuation). 
 Students can sort AI functions according to needs, adapt AI suggestions contextually, and 
redevelop ideas with critical thinking. The students have a role in editing, criticizing, and 
developing their ideas. Students with high agency can utilize AI prompts as guidance, developing 
self-regulation strategies, and maintaining their voice and authenticity (Darvishi et al., 2024; Wang, 
2024). The students also utilize AI to enhance the effectiveness and efficiency of their writing 
without compromising their academic tone (Ginting et al., 2023) that hinders them from being 
overly reliant on AI. What follows are excerpts drawn from interviews with students 
 

“I used AI not because I was lazy; I tried to finish quickly and made AI generate ideas for me.” 
(Respondent 1, 01:08:18–01:09:37) 
 
“If it’s purely 100% by AI, I think there’s… we need to know the limits… when we have to slow down 
and when we can go ahead.” (Respondent 3, 01:13:02–01:14:38) 
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“I ended up writing it myself… the theory from my own ideas, from articles I read… the problem is, my 
own writing was detected as AI-generated.” (Responden 4, 01:08:18–01:09:37) 

 
 
Table 3. Students’ Agency in Writing 

Theme Sub-theme 
Learning agency in academic writing supported by AI Organizing writing plan before using AI 

Use AI for technical writing tasks 
AI for Time Management 
Avoiding Over-Reliance on AI 
Editing AI Output to Retain Ownership 

 
 
 By using AI in writing dissertation proposals, students gain learning agency in academic 
writing, as they develop a writing plan before utilizing AI. AI is used for technical tasks such as 
checking grammar and format, as well as helping with time management to make the writing 
process more efficient. On the other hand, the respondents in this study are aware that they should 
not rely on AI. This is evident from the interview results, which show that they still edit the answers 
provided by AI. 
 Students discovered that their original writing was flagged as AI-generated. They paid 
attention to the AI checker and Turnitin percentage during the proposal writing process. This 
indicates that they have a vital role in the context of their writing. Integrity is essential for doctoral 
students since AI may hinder student initiative and creative risk-taking (Li & Wilson, 2025; Black 
& Tomlinson, 2025). 
 
4. Dynamic relationship: Identity-Integrity-Agency 
 
 These three concepts interact with and form a technology-based academic learning ecosystem. 
Students must realize their identity and sharpen their integrity to have high agency toward the 
responsibility of using AI in a writing context. A strong academic identity develops in students with 
high agency and a commitment to integrity. The students who know their identity as academic 
persons realize they must be responsible for who they are. They also have complete responsibility 
for using AI in writing contexts.  
 The research suggests that students’ academic identity influences their self-regulation and 
commitment, leading to improved educational outcomes and personal growth (Human-Vogel, 
2008). The students also commit to ethical academic behavior and contribute to a positive learning 
environment (Brickhill et.al., 2024). Integrating AI as a support, not a replacement, ensures that 
students remain in control of the academic process. The authenticity of research is maintained 
when AI assistance is balanced with the active involvement of researchers in developing ideas and 
verifying information (Chen et al., 2024), thereby strengthening, rather than replacing, the role of 
researchers. Below are selected excerpts from student interviews: 
 

As educators ... we must evaluate students so that they do not rely entirely on AI... giving verbal tests, 
allowing the originality of their ideas to become visible.” (Respondent 4, 01:15:39–01:16:09) 
 
“AI is the new normal… not a disgrace… the important thing is how we use it.” (Speaker 0, 01:13:02–
01:14:38) 
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Table 4. Interplay Among Identity, Integrity, and Agency during AI Use 
Theme Sub-theme 
Interplay Among Identity, Integrity, and Agency in AI Use Integrating AI as a support, not a replacement 

Balance between AI Assistance and Research Authenticity 
Emotional and Perceptual Responses to AI in Academic Work Mixed Feelings: Confidence vs. Anxiety 

AI Detection as a Source of Skepticism 
Normalization and Ethical Responsibility in AI Integration AI as a Normalized Academic Tool 

Responsibility of Educators to Address AI Use 

 
 
 Students express mixed feelings of confidence and anxiety when using AI in an academic 
context. One source of anxiety is the existence of AI detection systems that cast doubt on the 
originality of their work. Their reputations could be damaged if AI detection tools accuse them of 
being dishonest or fraudulent due to inaccurate AI detection results (Giray et al., 2024). 
Nevertheless, AI is beginning to be viewed as a normalized academic tool and part of the daily 
learning process. In this situation, educators hold an important responsibility to guide the ethical 
and productive use of AI. 
 AI can be a tool to strengthen one’s identity when used consciously (through agency) and 
ethically (with integrity). AI can help students organize their ideas, provide feedback, and enable 
them to explore the writing context. How students are responsible for using AI can shape their 
identity. AI does not replace the role of students, but it helps them write effectively without 
compromising their authenticity in the context of writing (Nugroho et al., 2024; 2025). Although 
AI makes education more accessible and practical, the intentional misuse of AI systems in 
promoting academic cheating has become a significant concern (Agha, 2025, as cited in Oyedokun, 
2025). Students’ responsibility must be emphasized to ensure the authenticity of students’ writing. 
Table 4 presents the dynamic relations among identity, integrity, and agency.  
 When agency and integrity are compromised, AI can undermine the thinking process and 
hinder authentic academic expression. Students are passive when they use AI for academic writing, 
without criticizing and developing their ideas. They lack practical critical thinking and rely solely 
on AI. Dependency on AI can reduce students’ critical thinking and threaten the authenticity of 
their writing (Octaberlina et al., 2024). Therefore, strengthening students’ commitment to academic 
integrity in the AI era is necessary to address the challenges of using AI (Benke & Szőke, 2024). AI 
should be used as a partner, not as a replacement for students’ critical thinking and authentic voices. 
 
 
D. Conclusion 
 
 This study aims to explore the relationship between academic identity, academic agency, and 
academic integrity in doctoral students’ dissertation writing. The findings highlight that students 
demonstrate diverse ways of constructing an academic voice when using artificial intelligence, 
manifestations of academic integrity, the role of student agency in artificial intelligence use, and 
dynamic relationships among identity, integrity, and agency. AI can be a tool to strengthen one’s 
identity when used consciously (through agency) and ethically (with integrity). The study’s findings 
pave the way for designing an academic writing curriculum that teaches not only writing 
conventions but also awareness of one’s identity as an academic. Artificial Intelligence literacy 
must encompass both technical and ethical dimensions, instilling values of reflection, 
responsibility, and intellectual autonomy. It is recommended that higher education institutions 
should foster spaces for critical discourse on technology ethics, rather than merely imposing 
prohibitions. 
 This study has limitations, including a small sample size and being conducted in a single class 
within a single course, where the influence of the institution, class culture, or lecturer can be 
particularly pronounced and therefore not representative of a broader population. Self-reports also 
have the potential for bias due to the respondents’ memories and the conditions at the time of the 
interview, as well as the researchers’ interpretation of the data analysis. Furthermore, this study 
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only evaluates the proposal writing stage, rather than tracking how students’ identity, originality, 
and agency change from the beginning to the end of their dissertations. Future research could 
involve direct observation, document analysis (such as dissertation proposal drafts), or examining 
changes in students’ writing before and after using AI. 
 
 
E. Acknowledgements 
 
 The authors would like to extend their Gratitude to Universitas Negeri Semarang for 
sponsoring this research through Penelitian Dasar DPA LPPM UNNES 2025 Number 
70.14.3/UN37/PPK.11/2025. 
 
 
References 
 
Adie, L. E., Willis, J., & Van der Kleij, F. M. (2018). Diverse perspectives on student agency in 

classroom assessment. The Australian Educational Researcher, 45(1), 1–12. 
https://doi.org/10.1007/s13384-018-0262-2 

Andriani, L., Syihabuddin, S., Sastromiharjo, A., & Anshori, D. (2023). Pengaruh proses menulis 
dan kognitif terhadap kemampuan menulis teks naratif siswa. Diglosia: Jurnal Kajian Bahasa, 
Sastra, dan Pengajarannya, 6(2), 275–288. https://doi.org/10.30872/diglosia.v6i2.585 

Benke, E., & Szőke, A. (2024). Academic integrity in the time of artificial intelligence: Exploring 
student attitudes. Italian Journal of Sociology of Education, 16(2), 91–108. 
https://doi.org/10.14658/PUPJ-IJSE-2024-2-5 

Black, R. W., & Tomlinson, B. (2025). University students describe how they adopt AI for writing 
and research in a general education course. Scientific Reports, 15(1), Article 8799. 
https://doi.org/10.1038/s41598-025-92937-2 

Boeriswati, E., Eriyani, R. N., & Wibawani, S. (2024). Needs analysis of expository writing 
teaching materials based on Toulmin’s argumentation patterns. Diglosia: Jurnal Kajian Bahasa, 
Sastra, dan Pengajarannya, 7(4), 683–692. https://doi.org/10.30872/diglosia.v7i4.1071 

Bozkurt, A. (2024). GenAI et al: Cocreation, authorship, ownership, academic ethics and integrity 
in a time of generative AI. Open Praxis, 16(1), 1–10. 
https://doi.org/10.55982/openpraxis.16.1.654 

Braun, V., & Clarke, V. (2024). A critical review of the reporting of reflexive thematic analysis in 
Health Promotion International. Health Promotion International, 39(3), Article daae049. 
https://doi.org/10.1093/heapro/daae049 

Brickhill, M., Andrews, G., & Nieuwoudt, J. (2024). Developing student agency towards academic 
integrity through an educative approach: Exploring students’ experiences and perspectives. 
Journal of Academic Ethics, 1–25. https://doi.org/10.1007/s10805-024-09567-y 

Brown, B. A. (2006). “It isn’t no slang that can be said about this stuff”: Language, identity, and 
appropriating science discourse. Journal of Research in Science Teaching, 43(1), 96–126. 
https://doi.org/10.1002/tea.20096 

Budiyono, H., et al. (2025). Exploring long-term impact of AI writing tools on independent writing 
skills: A case study of Indonesian language education students. International Journal of 
Information and Education Technology, 15(5), 1003–1012. 
https://doi.org/10.18178/ijiet.2025.15.5.2306 



Widhiyanto, Rahayu Puji Haryanti, Ira Mutiaraningrum, Candradewi Wahyu Anggraeni, Lilis 
Suryani, & Mohammad Ali Yafi 

Diglosia: Jurnal Kajian Bahasa, Sastra, dan Pengajarannya 
Vol. 8 No. 4 (2025) pp. 1093—1104 

1102 

Butarbutar, R., & González Vallejo, R. (2025). Factors influencing AI-assisted thesis writing in 
university: A pull-push-mooring theory narrative inquiry study. Data and Metadata, 4, Article 
203. https://doi.org/10.56294/dm2025203 

Carobene, A., Padoan, A., Cabitza, F., Banfi, G., & Plebani, M. (2024). Rising adoption of 
artificial intelligence in scientific publishing: Evaluating the role, risks, and ethical implications 
in paper drafting and review process. Clinical Chemistry and Laboratory Medicine (CCLM), 62(5), 
835–843. https://doi.org/10.1515/cclm-2023-1136 

Chen, Z., Chen, C., Yang, G., He, X., Chi, X., Zeng, Z., & Chen, X. (2024). Research integrity in 
the era of artificial intelligence: Challenges and responses. Medicine, 103(27), Article e38811. 
https://doi.org/10.1097/md.0000000000038811 

Darvishi, A., Khosravi, H., Sadiq, S., Gašević, D., & Siemens, G. (2024). Impact of AI assistance 
on student agency. Computers & Education, 210, Article 104967. 
https://doi.org/10.1016/j.compedu.2023.104967 

Elstad, E., & Eriksen, H. (2024). Harnessing AI in secondary education to enhance writing 
competence. arXiv. https://doi.org/10.48550/arXiv.2412.12117 

Gabriel, S. (2024). Generative AI in writing workshops: A path to AI literacy. International 
Conference on AI Research, 4(1), 126–132. https://doi.org/10.34190/icair.4.1.3022 

Ginting, P., Batubara, H. M., & Hasnah, Y. (2023). Artificial intelligence-powered editing writing 
tools as adaptable aids for academic writing: Insight from EFL college learners in writing the 
final project. International Journal of Multidisciplinary Research and Analysis, 6(10), 4640–4650. 
https://doi.org/10.47191/ijmra/v6-i10-15 

Giray, L. (2024). The problem with false positives: AI detection unfairly accuses scholars of AI 
plagiarism. The Serials Librarian, 85(5-6), 181–189. 
https://doi.org/10.1080/0361526X.2024.2433256 

Gonsalves, C. (2024). Generative AI’s impact on critical thinking: Revisiting Bloom’s taxonomy. 
Journal of Marketing Education. Advance online publication. 
https://doi.org/10.1177/02734753241305980 

Grigorenko, A. (2021). Developing academic writing skills through reflection. European Proceedings 
of Social and Behavioural Sciences (EpSBS), 246–253. 
https://doi.org/10.15405/epsbs.2021.12.31 

Haber, E., Jemielniak, D., Kurasiński, A., & Przegalińska, A. (2025). Navigating the regulatory 
and ethical landscape of AI in academia. In Using AI in academic writing and research: A complete 
guide to effective and ethical academic AI (pp. 119–137). Springer Nature Switzerland. 
http://dx.doi.org/10.1007/978-3-031-91705-9_9 

Human-Vogel, S. (2008). The role of identity in self-regulation: When do students cope and when 
do they commit? Journal of Psychology in Africa, 18(1), 115–122. 
http://dx.doi.org/10.1080/14330237.2008.10820178 

Jelson, A., Manesh, D., Jang, A., Dunlap, D., & Lee, S. W. (2025). An empirical study to understand 
how students use ChatGPT for writing essays. arXiv. http://arxiv.org/abs/2501.10551 

Jungherr, A. (2023). Using ChatGPT and other large language model (LLM) applications for academic 
paper assignments. SocArXiv. http://dx.doi.org/10.31235/osf.io/d84q6 

Lea, M. R., & Street, B. V. (1998). Student writing in higher education: An academic literacies 
approach. Studies in Higher Education, 23(2), 157–172. 
https://doi.org/10.1080/03075079812331380364 



Negotiating identity, originality, and agency in AI-assisted dissertation proposal writing among 
English education students 

Diglosia: Jurnal Kajian Bahasa, Sastra, dan Pengajarannya 
Vol. 8 No. 4 (2025) pp. 1093—1104 

1103 

Li, M., & Wilson, J. (2025). AI-integrated scaffolding to enhance agency and creativity in K-12 
English language learners: A systematic review. Information, 16(7), 519. 
https://doi.org/10.3390/info16070519 

Lund, B., Lamba, M., & Oh, S. H. (2024). The impact of AI on academic research and publishing. 
arXiv. https://doi.org/10.48550/arXiv.2406.06009 

Luo, L., Liu, J., & Xing, Q. (2024). Integrating AI and human feedback to optimize 
interdisciplinary proposal writing in science graduate students. Dalam 2024 4th International 
Conference on Educational Technology (ICET) (hlm. 383–387). IEEE. 
https://doi.org/10.1109/ICET62460.2024.10868044 

Marcel, F., & Kang, P. (2024). Examining AI guidelines in Canadian universities: Implications on 
academic integrity in academic writing. Discourse and Writing/Rédactologie, 34, 93–126. 
https://doi.org/10.31468/dwr.1051 

Medina, W. A., Flores Velásquez, C. H., Olivares Zegarra, S. R., Morales Romero, G. P., Andía, 
A. Q., Aybar Bellido, I. E., Palacios Huaraca, C. R., Aldana Trejo, F. H., & Bravo, N. A. 
(2024). Using ChatGPT in university academic writing: A bibliometric review study on the 
implications for writing reports, papers, essays, and theses. International Journal of Learning, 
Teaching and Educational Research, 23(12), 360–381. https://doi.org/10.26803/ijlter.23.12.19 

Nugroho, A., Andriyanti, E., Widodo, P., & Mutiaraningrum, I. (2025). Students’ appraisals post-
ChatGPT use: Students’ narrative after using ChatGPT for writing. Innovations in Education 
and Teaching International, 62(2), 499–511. 
http://dx.doi.org/10.1080/14703297.2024.2319184 

Nugroho, A., Putro, N. H. P. S., Syamsi, K., Mutiaraningrum, I., & Wulandari, F. D. (2024). 
Teacher’s experience using ChatGPT in language teaching: An exploratory study. Computers 
in the Schools, 1–20. http://dx.doi.org/10.1080/07380569.2024.2441161 

Octaberlina, L. R., Muslimin, A. I., Chamidah, D., Surur, M., & Mustikawan, A. (2024). 
Exploring the impact of AI threats on originality and critical thinking in academic writing. 
Edelweiss Applied Science and Technology, 8(6), 8805–8814. 
https://doi.org/10.55214/25768484.v8i6.3878 

Oyedokun, G. E. (2025). AI and ethics, academic integrity and the future of quality assurance in 
higher education. In P. A. Okebukola (Ed.), AI and quality higher education (Vol. 3). Sterling 
Publishers. 

Parker, J. L., Richard, V. M., Acabá, A., Escoffier, S., Flaherty, S., Jablonka, S., & Becker, K. P. 
(2024). Negotiating meaning with machines: AI’s role in doctoral writing pedagogy. 
International Journal of Artificial Intelligence in Education. Advance online publication. 
https://doi.org/10.1007/s40593-024-00425-x 

Pujiastuti, I., Damaianti, V. S., Mulyati, Y., Sastromihardjo, A., & Lestari, D. (2025). 
Ketergantungan penggunaan AI pada pendidikan tinggi: Ancaman terhadap keterampilan 
membaca teks akademik. Diglosia: Jurnal Kajian Bahasa, Sastra, dan Pengajarannya, 8(2), 473–
484. https://doi.org/10.30872/diglosia.v8i2.1243 

Sarkar, A. (2023). Exploring perspectives on the impact of artificial intelligence on the creativity of 
knowledge work: Beyond mechanised plagiarism and stochastic parrots. Proceedings of the 2nd 
Annual Meeting of the Symposium on Human-Computer Interaction for Work, 1–17. 
https://doi.org/10.1145/3596671.3597650 

Song, N. (2024). Higher education crisis: Academic misconduct with generative AI. Journal of 
Contingencies and Crisis Management. Advance online publication. 
https://doi.org/10.1111/1468-5973.12532 



Widhiyanto, Rahayu Puji Haryanti, Ira Mutiaraningrum, Candradewi Wahyu Anggraeni, Lilis 
Suryani, & Mohammad Ali Yafi 

Diglosia: Jurnal Kajian Bahasa, Sastra, dan Pengajarannya 
Vol. 8 No. 4 (2025) pp. 1093—1104 

1104 

Taiye, M., High, C., Velander, J., Matar, K., Okmanis, R., & Milrad, M. (2024). Generative AI-
enhanced academic writing: A stakeholder-centric approach for the design and development 
of CHAT4ISP-AI. Proceedings of the 39th ACM/SIGAPP Symposium on Applied Computing, 74–
80. https://doi.org/10.1145/3605098.3636055 

Timmis, S., Broadfoot, P., Sutherland, R., & Oldfield, A. (2016). Rethinking assessment in a digital 
age: Opportunities, challenges and risks. British Educational Research Journal, 42(3), 454–476. 
https://doi.org/10.1002/berj.3215 

Wang, C. (2024). Exploring students’ generative AI-assisted writing processes: Perceptions and 
experiences from native and nonnative English speakers. Technology, Knowledge and Learning, 
1–22. https://doi.org/10.1007/s10758-024-09744-3 

Wang, C., Aguilar, S. J., Bankard, J. S., Bui, E., & Nye, B. (2024). Writing with AI: What college 
students learned from utilizing ChatGPT for a writing assignment. Education Sciences, 14(9), 
976. https://doi.org/10.3390/educsci14090976 

Werdiningsih, I., Marzuki, & Rusdin, D. (2024). Balancing AI and authenticity: EFL students’ 
experiences with ChatGPT in academic writing. Cogent Arts & Humanities, 11(1), Article 
2392388. https://doi.org/10.1080/23311983.2024.2392388 

Wiredu, J. K., Abuba, N. S., & Zakaria, H. (2024). Impact of generative AI in academic integrity 
and learning outcomes: A case study in the Upper East Region. Asian Journal of Research in 
Computer Science, 17(8), 70–88. https://doi.org/10.9734/ajrcos/2024/v17i7491 

 
  
 
 
 

 

Open Access This work is licensed under a Creative Commons Attribution-ShareAlike 4.0 International License 
(https://creativecommons.org/licenses/by-sa/4.0/), which permits use, sharing, adaptation, distribution and reproduction in any 
medium or format as long as you give appropriate credit to the original author(s) and the source, provide a link to the Creative Commons 
license, and indicate if changes were made. If you remix, transform, or build upon the material, you must distribute your contributions 
under a CC BY-SA 4.0 license. The images or other third-party material in this work are included under the Creative Commons license, 
unless indicated otherwise in a credit line to the material. 


